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Mainstreaming equality through impact assessment 

Impact assessment model (3): Strategy and Service Level Development Report 

 

 

 

 

 

 

 

 

Equality Impact Assessment 

Assess to Technical Services Policy and Process  



TSD Equality Impact Assessment Process Review – November 2013 

Background to TSD 

The Technical Support Department (TSD) was created in 2011 to bring together student 

facing technical support staff from across all academic schools in GSA. Previously each 

individual department had developed their own policies and procedures in line with each 

academic school’s approach. It has been the aim of TSD to try to harmonise these 

approaches as much as possible to provide students with a common experience of support 

and access to facilities across GSA.  

Impact Assessment 

This impact assessment forms part of the process of developing the TSD service across GSA. 

As part of the Equality Impact Assessment Process TSD have been looking at access to 

technical facilities and associated issues. By access we mean the process by which students: 

 gain admission to core technical areas (shared general facilities and subject specific 

specialist areas)  

 gain admission to technical areas outside of their specialism 

 contact technical staff  

 receive technical help, guidance and skill development when it is required 

We found that whilst there were no formal policies around access there was a general ethos 

of ‘fairness’ that had evolved historically. This had developed from the technical staff’s own 

sense of their role and mechanisms that had evolved to cope with the number and breadth 

of students that we now support.  

For some staff fairness is a process of treating all students exactly the same, for others it is 

ensuring that all students receive the help that they need. In examining our approach we 

have aligned with the phrase: to “advance equality of opportunity” and, in reference to the 

Equality Act, recognise that different approaches are required depending not only on 

protected characteristics but also taking in to account individual student skill levels and 

background. 

Evidence Base 

We undertook a series of focus groups with students to gather initial qualitative evidence. 

This process was extremely enlightening and we will now undertake similar sessions 

regularly. 

Other evidence sources have included attendance at Staff Student Consultative Committees 

for all programmes and using information gathered from departments during the annual 

Program Monitoring and Annul Review (PMAR) process. The academic department PMARs 

include analysis of student numbers, national and department specific student surveys and 

highlight specific issues raised by students, staff and external examiners.  



Our evidence base clearly lacks robust quantitative usage statistics for each technical area. 

We are currently examining ways to capture usage information easily without disrupting 

student and staff workflow. We will trial a series of usage sampling approaches to capture 

baseline data. To enhance the evidence gathered in this way we will widen the opportunities 

for feedback to TSD from students using online and offline feedback forms in addition to 

maintaining the focus groups. 

We have data for the gender split within the technical staff cohort which suggests we are 

roughly corresponding with GSA as a whole. Within teams we see a different picture with 

teams ranging from 71/30 (m/f) to 13/88 (m/f). See Appendix 1 for further detail. Data about 

other protected characteristics will be requested from HR. 

We will examine the evidence as it is gathered, acting on individual feedback as it arises and 

collating usage data to enable us to see who uses our facilities. We will analyse the usage 

data and compare it to GSA wide statistics to examine if any protected characteristic groups 

are unrepresented. This data gathering will be an on-going process and we will report this 

usage data as part of the PMAR process alongside any actions required to advance equality 

of opportunity 

Findings and Progress to Date 

Much of the feedback we received from our sources focussed on an uncertainty around 

knowing what facilities were available when and to whom. When students discussed times 

when they had been refused access they were unsure as to why this had happened or if it 

would happen again. There is a danger that students may misconstrue why they were 

refused access and incorrectly ascribe it to reasons linked to protected characteristics. 

Conversations with technical staff focussed on difficulties around knowing whether someone 

has a protected characteristic and current mechanism for this being revealed to relevant staff 

in good time (especially for disability and pregnancy in relation to risks within workspaces). 

There was an awareness of speaking from a particular perspective (white, male, middle class 

in many instances) and staff would appreciate guidance in understanding issues that may 

affect people with certain protected characteristics. 

We have since published an access statement on the VLE and provided a basic directory of 

services with contacts to all students as they register. We will develop the service directory 

further to a fully detailed electronic document and distribute this to all students and 

academic staff.  

Further Steps / Action plan 

Action Timeframe 

We will continue to build a robust evidence 

base through the sources and mechanisms 

highlighted above in order to understanding 

the equality impact of our policies and 

practice 

Ongoing with annual report and review  

In regard to access we will refine our access September 2014 



statement in to a formal policy. Technical 

facilities will be designated as:  

 core drop in – induction required and 

then first come first served; 

 specialist accessible – access 

negotiated directly with technical 

team; 

 specialist embedded – project 

proposal and tutor support required. 

 

Other related policies will be formalised, 

including impact assessments, by Sept 2014 

and we will publish these as a handbook as 

well as on our internal VLE.  

 

September 2014 

TDS will provide appropriate staff 

development opportunities in order that all 

staff will be made aware of their duties under 

the Equality act and encouraged to report 

any issues as they arise. 

 

Programme of local staff development to be 

in place by September 2014 

Monitoring and review: 

We will build a review of the usage data and 

qualitative feedback in to our yearly planning 

cycle. A yearly report will be requested from 

team leaders with a specific section on 

access/equality. These elements will inform 

the TSD strategic plan which will include an 

item to review access issues and inform the 

PMAR process.  

 

Yearly via PMAR process 

 

  



APPENDIX 1  

Gender Breakdown Of TSD Staff 

Overall TSD Staff (35): 

 

Team Breakdown: 

3DMaking (14) 

 

Digital Media Team (7) 

Print Team (4) 

 

Fashion and Textiles Team (8) 

 

 

 

TSD Gender 
Balance 

Female, 45% TSD Gender 
Balance Male, 

55% 

3DMaki
ng Team 
Female, 

29 

3DMaki
ng Team 
Male, 71 

Digital 
Media 
Team 

Female, 
29 Digital 

Media 
Team 
Male, 

71 

Print 
Team 

Female, 
50 

Print 
Team 
Male, 

50 F&T 
Team 

Female, 
88 

F&T  
Team 
Male, 

13 



Photography Team (6) 

 

  

 

  

Photo 
Team 

Female, 
40 

Photo 
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Male, 

60 



GSA SUMMARY REPORT OF EQUALITY CONSIDERATION AND ASSESSMENT OF EQUALITY IMPACT 
 

Date of Assessment: November 2013 

School / Department: Technical Support Department 

Lead member of staff: John Ayers 

Location of impact assessment 
documentation (contact or web link): 

 

Area of decision making / Title of 
policy, procedure or relevant practice: 

Policy / practice in respect of access to technical facilities 
for students 

Please indicate if this is: 
New:  

 

Existing/Reviewed:  

 

Revised/Updated: 

 

 

 

 

 

 

Summary of how equality, diversity and participation have been considered and due regard given 
to the Public Sector Equality Duty (PSED): 
 
Background to TSD 
The Technical Support Department (TSD) was created in 2011 to bring together student facing 
technical support staff from across all academic schools in GSA. Previously each individual 
department had developed their own policies and procedures in line with each academic school’s 
approach. It has been the aim of TSD to try to harmonise these approaches as much as possible to 
provide students with a common experience of support and access to facilities across GSA. 
 
Impact Assessment 
This impact assessment forms part of the process of developing the TSD service across GSA. 
As part of the Equality Impact Assessment Process TSD have been looking at access to technical 
facilities and associated issues. By access we mean the process by which students: 

 gain admission to core technical areas (shared general facilities and subject specific specialist 
areas)  

 gain admission to technical areas outside of their specialism 

 contact technical staff  

 receive technical help, guidance and skill development when it is required 
It was found that whilst there were no formal policies around access there was a general aim of 
‘fairness’ that had evolved historically. This had developed from the technical staff’s own sense of 
what the role entails and evolving mechanisms to cope with the number and breadth of students 
that we now support.  For some staff fairness is a process of treating all students exactly the same, 
for others it is ensuring that all students receive the help that they need. In examining our approach 
we have aligned with the phrase: to “advance equality of opportunity” and, in reference to the 
Equality Act, recognise that different approaches are required depending not only on protected 
characteristics but also taking in to account individual student skill levels and background. 
 
This impact assessment provides a starting point for embedding equality consideration into the 
development of the TDS service across GSA.  Further developments, including formal policy 
development, will be impact assessed on an ongoing basis. 



Evidence used to make your assessment: 
A series of focus groups were undertaken with students to gather initial qualitative evidence. This 
process was extremely enlightening will be repeated regularly. 
 
Other evidence sources have included sitting on Staff Student Consultative Committees for all 
courses and using information gathered from departments during the annual Program Monitoring 
and Annul Review (PMAR) process. The academic department PMARs include analysis of student 
numbers, national and department specific student surveys and highlight specific issues raised by 
students, staff and external examiners.  
 
The evidence base clearly lacks robust quantitative usage statistics for each technical area. Ways to 
capture usage information easily without disrupting student and staff workflow is currently being 
examined. A series of usage sampling approaches to capture baseline data for usage will be trialled. 
To enhance the evidence gathered in this way, opportunity for feedback to TSD from students will be 
widened using online and offline feedback forms and continue the focus groups. 
 
Data for the gender split within the technical staff cohort informed the impact assessment.  This 
indicates that the department corresponds with GSA as a whole. Within teams there is different 
picture with teams ranging from 71/30 (m/f) to 13/88 (m/f). See Appendix 1 for further detail. Data 
about other protected characteristics will be requested from HR. 
 
Evidence will be examined as it is gathered, acting on individual feedback as it arises and collating 
usage data to enable us to see who uses the facilities. Analysis of the usage data will be undertaken 
and compared to GSA wide statistics to examine if any protected characteristics are unrepresented. 
This data gathering will be an on-going process and will be reported on as part of the PMAR process 
alongside any actions required to advance equality of opportunity. 

Outline any positive or negative impacts you have identified: 
Much of the evidence feedback received focussed on an uncertainty around knowing what facilities 
were available when and to whom. When students discussed times that they had been refused 
access they were unsure as to why this had happened or if it would happen again. There is a danger 
that students may misconstrue why they were refused access and incorrectly ascribe it to reasons 
linked to protected characteristics. 
 
Conversations with technical staff focussed on difficulties around knowing whether someone has a 
protected characteristic and current mechanism for this being revealed to relevant staff in good time 
(especially for disability and pregnancy in relation to risks within workspaces). There was an 
awareness of speaking from a particular perspective (white, male, and middle class in many 
instances) and staff would appreciate guidance in understanding issues that may affect people with 
certain protected characteristics. 

Summary of the actions you have taken or plan to take as a result: 
 

Action Timeframe 

A robust evidence base will continue to be built through 
the sources and mechanisms highlighted above in order 
to understanding the equality impact of our policies and 
practice 

Ongoing with annual report and 
review  

In regard to access the access statement will be refined 
into a formal policy and impact assessed. Technical 
facilities will be designated as:  

 core drop in – induction required and then first 
come first served; 

 specialist accessible – access negotiated directly 
with technical team; 

 specialist embedded – project proposal and 
tutor support required. 

September 2014 



Other related policies will be formalised, including 
impact assessments, by Sept 2014 and these will be 
published as a handbook as well as on our internal VLE.  

September 2014 

TDS will provide appropriate staff development 
opportunities in order that all staff will be made aware 
of their duties under the Equality act and encouraged to 
report any issues as they arise. 

Programme of staff development to be 
in place by September 2014 

 

Summary of what you anticipate will change as a result of your actions and where / when these 
will be reported and reviewed: 
It is anticipated that students will be able to gain admission to technical areas and receive technical 
help, guidance and skill development in a consistent manner across all academic areas and 
regardless of protected characteristic.  
 
In addition, staff will increase their understanding of equality related issues which will positively 
impact on the quality of service provided by TSD. 
 
Monitoring and review will take place yearly via the PMAR process.  We will build a review of the 
usage data and qualitative feedback in to our yearly planning cycle. I will request a yearly report 
from team leaders with a specific section on access/equality. These elements will inform the TSD 
strategic plan which will include an item to review access issues and inform the PMAR process. 

State how these changes will contribute to the delivery of GSA’s equality outcomes: 
Actions support the delivery of equality outcomes (1), (2), (3) and (7) by ensuring that students are 
able to access the technical facilities and support they require regardless of protected characteristic 
and building capacity among staff to understand and positively engage with equality perspectives in 
their practice and interaction with students. 

 

The outcome of your assessment: 

No action – no potential adverse impact        

Amendments or changes to remove barriers/ promote positive impact    

Proceed with awareness of adverse impact       

Sign-off, authorisation and publishing: 
 

Review Lead 

Name John Ayers 

Position Head of TDS 

Signature  

Date November 2013 

 

Executive Lead 

Name 
 

 

Position 
 

 



Signature 
 

 

Date 
 

 

 

Equality Lead (Head of Student Support and Development) 

Name 
 

 

Signature 
 

 

Date 
 

 

 

 

 


