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Mainstreaming equality through impact assessment 
 
Impact assessment model (4):  Quality Enhancement Planning Model 

 
 
 
 
 

 
 

 

 
Equality Impact Assessment 
School of Design – First Year Assessment process 
  



 
Evaluation of assessment processes in Year 1 Design and the scope within our current practice to advance 
equality of opportunity across different student communities. 
This evaluation was undertaken as part of the ‘Mainstreaming Equality through impact assessment’ project. 
 
 
With reference to the context of the Equality Act 2010 and the evaluation of 1st Year assessment at GSA, we have considered the current 
assessment procedure across the three needs of the public sector equality duty and which responds to the following criteria: 
 

 Removes or minimizes disadvantages suffered by people due to their protected characteristics 
 Meets the need of people with protected characteristics, particularly international students, mature students disabled students and 

students with different belief sets 
 Encourages those with protected characteristics to participate in public life or other activities where their participation is low 

 
Although this evaluation of practice will directly impact on the general student body, it aims to minimise any negative impact 
experienced by people with a range of protected characteristics. This will also support students who do not disclose a disability at the 
beginning of the year. Where this does occur, programme staff will work with student support services to ensure appropriate support 
mechanisms are in place 
 
Whilst we have made significant changes to our processes over several years, this has been an opportunity to enhance what we do and 
consider how students might better engage with the assessment systems we use.  As well as making the assessment process more 
transparent, it provides an opportunity to engage with all students and to develop approaches to assessment that are appropriate. This 
is where the consideration of equality will extend to assessment criteria and their relationship with learning outcomes.  
 
STATISTICAL EVIDENCE 
To better understand the impact on students with protected characteristics, the assessment statistics for the academic session 12/13 
were analysed.  
 
As a point of reference, ‘at risk’ students were considered initially.  Out of a cohort of 95 students 7 students were identified as ‘at risk’ at 
the point of formative assessment.  Students referred to as ‘at risk’ are students who are not meeting the programme learning outcomes 
at that stage and who may require additional support. Out of that group of 7 students, 2 had disclosed disabilities, both of whom had less 
than 30% attendance and did not submit work for any of the assessment points formative or summative.  Whilst this may indicate 
negative impact on groups with disclosed disability it does not, in itself, evidence negative impact in our assessment processes, as these 
students for the most part did not attend the Programme. All 5 remaining ‘at risk’ students, passed and progressed to year 2.  
 



The assessment anomalies were more prevalent amongst students with no known protected characteristics and not identified as ‘at risk’ 
at formative assessment, indicating the importance of looking at the cohort as a whole. These particular examples, although satisfactory 
at formative assessment did not meet the standards required at summative assessment. 
 
This provoked a deeper discussion amongst staff about the culture of assessment and what it means to different students. This ongoing 
dialogue will support the actions that will be taken forward where equality consideration will be given to all developments to 
assessment criteria and process.  
 
Action 

 In order to identify patterns or trends with more accuracy the statistical data will need to be considered retrospectively across 
several years to establish a more robust evidence base.  This will indicate whether or not there is equity in progression across 
most groups and that focusing on the ‘at risk’ group is the right strategy. 

 Maintain dialogue with programme staff with regard to equality in order to embed equality consideration in developments to 
assessment criteria and assessment processes  

 
However, overall statistics with regard to progression would indicate that improvements in the assessment process made in preceding 
years are operating to good effect, for example; the introduction of student at risk board, offering earlier indication of students who may 
not progress, the student learning manifesto, peer assessment and the Design Process blog, all of which are covered in more detail in the 
Stages and Modes of Assessment table.  
 
What was also revealed is that it would appear that failure to progress is generally linked with disrupted study and inconsistent 
attendance.  Whilst impacting on the outcomes of assessment for individual students, this may not relate to the assessment criteria 
themselves.  It is likely that this is most appropriately addressed through learning and teaching practice and formative processes.   
 
A tool to investigate this more fully will be put in place in the form of a student tracker which will chart the learning and assessment 
journey of a cohort of students.  This will provide an opportunity to examine our processes and assessment criteria and determine 
whether they are appropriate and take account of equality consideration. This document will allow reflection of an academic year and 
indicate particular difficulties that students may experience with or without protected characteristics, and at which points and in which 
activities in the assessment calendar they occur. It will also enable ongoing monitoring of assessment processes and the potential to 
mitigate any negative impact that results.  
 
 Case studies will be produced for a cross section of the cohort who have positive/negative assessment or progression experience.  This 
will include students who have IRF’s (Individual requirements form - a process that operates in liaison with student support to ensure 
that students with declared disabilities are given reasonable additional support in a learning and teaching context) and students whose 
first language is not English.  The intention of these cross cohort case studies will be to support learning and teaching enhancement at 
programme level. 



 
 
Action 

 There is scope to look at how we manage sporadic attendance within our current frameworks taking into account the range and 
nature of studio activity and current legislation on UKBA attendance monitoring, for example. Using alternative modes of study 
such as part-time and distance learning, could address a range of equality categories including widening participation. 

 Undertake case studies for a cross section of the cohort who have positive/negative assessment or progression experience in 
order to support learning and teaching enhancements at programme level 

 By compiling a table of specific stages of assessment in the academic timetable for Year 1 Design, with an associated tracker 
document we will evaluate the learning and assessment journey of each individual and determine whether there is any indication 
of disadvantage operating in the assessment process relating to protected groups.  Evidence gathered will enhance the broader 
analysis of statistics referred to above. 
 
   

CONSIDERING EQUALITY IMPACT 
Taking account of the three needs of the PSED and considering equality impact at school level means both: 

i) Examining assessment processes and criteria from a learning & teaching perspective. This will be set out in the 
enhancement/action plan and will be the main focus of the impact assessment. 

ii) Ensuring that students are able to access the support they need as an integrated aspect of learning and teaching, and with 
referral to student support where appropriate. 

 
Currently the evidence for this research is based on existing documentation, statistics, tutor discussion and feedback on process and 
culture of assessment. Direct questioning/interview will reveal more detailed and personal insights into the assessment process and its 
value in the learning journey. An ongoing study of assessment methods and how they align with learning outcomes and assessment 
criteria will be useful in identifying any mismatch across documentation. 
 
These elements will form part of the next stage of the research process alongside the tracker document, giving comparative analysis 
across the cohort and which will indicate the success or not of enhancements made, by analyzing and documenting the evidence 
generated. 
 
Action 

 Further qualitative research through interviews with students to consider student experience of assessment 
 In depth consideration of equality against current assessment criteria 

 



In the following analysis of assessment, whilst there is potential equality impact for all protected characteristics, the most significant has 
been identified for disabled, International and mature students. There may also be issues, which emerge as further research is carried 
out which are associated with students from WP backgrounds. 
 
 
YEAR 1 DESIGN: STAGES AND MODES OF ASSESSMENT 
 
Stages of 
Assessment 

Learning outcomes being assessed Equality 
consideration/impact 

Enhancement/action  

Introduction to 
assessment 
A brief overview of the 
terms and their 
meanings and the link 
to assessment 
regulations on the 
website. 
Introduction to 
Student Support 
services 

 
Assessment methods and learning outcomes for 
stage 1 Design at Programme level  
 
Refer to page 6, 9, 10 and 11 for BA Hons. 
Fashion and textile Design Programme 
Specification document 
http://www.gsa.ac.uk/media/820001/DESIGN-
BDes-Hons-Fashion-and-Textile-Design.pdf. 
(Year 1 Design comprises the specialism’s 
Textiles and Fashion, Interior Design, 
Silversmithing & Jewellery and Communication 
Design. These individual Programmes have 
 individual Programme specifications) 
Refer to student study guide: 
http://www.gsa.ac.uk/media/119246/f-and-t-
undergraduate-degree-study-guide.pdf 
 
(The BA Hons fashion and Textile Design 
Programmes has been used as an example) 

 
This can prove confusing 
for all students but in 
particular for students 
from culturally different 
backgrounds and with 
particular disabilities. The 
formality and complexity 
of the information 
provided may confuse 
rather than elucidate the 
assessment process. 

 
Highlight the value of 
assessment as the recognition of 
individual progress and 
attainment rather than the 
measurement of academic 
status within a peer group.  
 
Action: 
A visual representation of the 
different grade awards and a 
clearer, more accessible 
description of the culture of 
assessment, why we have it and 
what it tells us.  
 
Use as a tool for staff 
development. 

Manifesto 
A short one-page 
document submitted 
at the start of the year. 
This is an opportunity 
for an individual 
student to write about 

 
This document is not assessed   
 

 
There is potential for both 
positive and negative 
impact here depending on 
the student’s experience 
of the programme. 

 
This could be used as an 
evaluative piece of research as 
part of gathering evidence on 
students’ experience of 
assessment. 
 

http://www.gsa.ac.uk/media/820001/DESIGN-BDes-Hons-Fashion-and-Textile-Design.pdf
http://www.gsa.ac.uk/media/820001/DESIGN-BDes-Hons-Fashion-and-Textile-Design.pdf
http://www.gsa.ac.uk/media/119246/f-and-t-undergraduate-degree-study-guide.pdf
http://www.gsa.ac.uk/media/119246/f-and-t-undergraduate-degree-study-guide.pdf


their aspirations for 
the year ahead, what 
they expect to get 
better at, what new 
skills they hope to 
learn. 
This is returned to the 
student at the end of 
the year and can be 
used to self evaluate 
learning/attainment 
and assess whether 
their own expectations 
have been reached or 
exceeded. 

Action: 
Clear articulation of the purpose 
of this piece of work and its 
intended learning outcomes, eg 
personal development 
 
Collect feedback on student 
experience of this piece of work 
and its value in relation to its 
intended learning outcomes / 
purpose 

X school Course 
A short 10 credit 
course 
with a summatively 
assessment outcome. 
 
Undertaken as a 
group project 

 
Intended Learning Outcomes 
 
By the end of this course students will be able 
to: 
1. Work with ideas about place and context 
2. Develop work in relation to aspects of the 

City of Glasgow 
3. Work in small collaborative groups with 

specialisms from within and without their 
chosen disciplines 

4. Create work in conjunction with others and 
reflects upon both process and output. 

5. Appreciate the common and distinct aspects 
of the creative practice disciplines of the 
Glasgow School of Art 

 
Assessment criteria: 
1. Demonstrate critical engagement with place 

and context 
2. Develop understanding of collaborative 

 
Group work and shared 
grades could have an 
impact on students with a 
variety of protected 
characteristics if issues of 
language or 
communication or 
confidence exist 

 
This course could be used to 
reinforce the inherent value of 
experience and the learning 
gained from collaborative 
engagement where grades 
acknowledge participation and 
contribution, more than 
academic prowess. 
 
Action: 
Clear articulation of the purpose 
of this piece of work and its 
intended learning outcomes, as 
above 
 
Review assessment criteria to 
ensure equality perspectives are 
taken into account in respect of 
both engagement with place and 
collaborative working 



working with discipline across GSA 
3. Apply appropriate practical skills and 

processes in response to the brief. 
4. Collaborate with peers to develop and 

present a group studio work. 
5. Evidence work developed around the 

themes of the course. 
6. Reflect on the group and individual 

approach to studio process. 

 

Continual formative 
feedback 
The practice of 
formative feedback is 
conducted through 
tutorial and review. It 
is often a shared 
experience and has an 
expectation to be 
reactive and 
responsive and involve 
peer input. 

Intended Programme Learning Outcomes 
 
Knowledge and Understanding  

 Outline knowledge of the fundamental 

characteristics of the subject 

 An understanding of the fundamental 

creative processes and methods 

associated with the discipline 

 Outline knowledge of the design contexts 

associated with the subject 

 Understanding of the accepted theories and 

principles associated with the subject.  

Applied Knowledge and Understanding  
 Fundamental practical skills and 

processes associated with the subject  
 A range of set projects investigating 

aspects of research, exploration and 
outcomes  

 Awareness of the contexts associated 
with the subject  

 Professional Practice: Communication, 
Presentation, Working with Others  

 
Assessment Criteria 

Its value as an ongoing 
mode of evaluation may 
not be recognized as it 
changes form and the 
opportunity for dialogue 
may be missed or input at 
review avoided in favour 
of 1:1. 
 
There is potential for 
negative impact here 
where cultural diversity 
or understanding of 
difference is not 
appreciated by staff and 
students 
 
There could potentially be 
issues here which relate 
to staff development 
and/or student 
understanding of 
diversity. 

Could be better explained in 
simple terms so that students 
recognize when they are 
receiving it and its value in 
improving critical thinking and 
engagement. Students should be 
encouraged to participate in 
dialogue if not in a group 
situation then in 1:1 tutorial to 
overcome negative impact. 
 
Action: 
Clearer articulation of purpose  
 
CPD in respect of embedding an 
equality perspective into 
curriculum and delivery 
 
Development, delivery and 
assessment of curriculum which 
includes development of 
diversity perspectives 
 



 
Students should also be able to:  

 Present and evaluate ideas familiar to the 
discipline  

 Use a range of approaches to create 
responses to and answer set project 
briefs  

 Convey ideas in a structured and 
coherent form  

 Use a range of forms of communication 
effectively  

 Use standard applications to process and 
obtain a variety of information  

 Exercise a degree of independence in 
carrying out set project work  

 Manage organization of work within set 
deadlines  

 Take account of health and safety 
regulations and develop safe working 
practices  

 Work with others in developing 

awareness of the broader subject of 

design in relation to specialist design 

domain 

7X7 
A drawing project 
shared across 
disciplines, which is 
staff and peer 
assessed. 

Specific to individual subject areas. 
 
 

Confidence in making 
judgment of others work 
or being judged by peers. 
De-valuing of the process 
as its rigour may be 
questioned. 

Extend the formality of the peer 
assessment process, make our 
intentions clear on it’s value in 
understanding the assessment 
process and positioning 
students in the role of assessor, 
learning to evaluate the level of 
work being assessed, and it’s 
value in increasing critical skills.  
 



Developments were made to the 
peer assessment aspect of this 
course in this session to make the 
process more meaningful to 
students and to ensure that the 
assessment criteria were clear 
and related specifically to the 
subject specialism and required 
each student to evaluate the 
work against the assessment 
criteria. 
 
Action: 
The submission of peer 
assessment was automated and 
delivered through the VLE. The 
insights related to equality are 
still to be extracted and 
analysed. This will form part of 
the ongoing research process.  
 
Feedback from staff and 
students on the process will be 
sought (on an anonymous basis) 

Design Process blog 
A reflective analysis of 
learning habits and 
traits through analysis 
of own work and the 
factors that influence 
those conditions, 
communicated in the 
form of a blog. 

Intended learning outcomes (what you are 
expected to understand and be able to do)  
 
 Demonstrate an understanding of the 

fundamental creative processes and 
methods associated with your discipline 

 Convey, present and evaluate ideas in a 
structured and coherent form using a range 
of communication methods 

 Manage organization of work within set 
deadlines and exercise a degree of 

Fear of exposure, and 
being judged by staff and 
peers, which has potential 
negative impact across all 
protected characteristics. 
 
 

This develops critical writing 
skills and helps students 
identify patterns of behavior in 
their design process. It 
references external influencing 
factors and has a reach beyond 
the individual.  
The value of this in self and peer 
assessment could be made 
clearer. The emphasis on 
content not writing skill should 
be clear and the option to 



independence 
 Use standard IT applications to process and 

obtain a variety of information. 

approach the task with more 
visual material than text based 
entries and the equitable value 
of each approach made clear. 
 
Action: 
Clear articulation of purpose as 
above 
 
Negative impact can also be 
mitigated by ensuring that there 
are a range of cultural 
perspectives and work from 
different groups of Design 
practitioners represented in the 
curriculum. 
 
(A series of 5 practitioner talks 
will take place in January 2014) 

Pastoral/formative 
1:1 
Tutorials 
Designed to bridge the 
gap between the start 
of the academic year 
and the first formal 
point of assessment in 
term 2 

See Intended Programme Learning Outcomes 
above. 

A useful point of contact 
that can reveal, as yet 
unidentified protected 
characteristics, concerns 
and mitigating factors that 
are hampering progress. 
Its focus is less on grades 
but more on the student 
experience of learning and 
pastoral care. 

Approach varies for this across 
disciplines. Some subject areas 
feel that the formative feedback 
throughout the teaching process 
is sufficient to ensure that 
students are informed of their 
progress. If the formative 
process throughout projects is 
better articulated this might 
negate the need for additional 
1:1’s and the culture of 
dependency on grades as a 
measure of standard rather than 
of progress.  
 
 
Action: 



Identify and articulate how L&T 
related contact is different to 
pastoral care.  This is an area 
which can be looked at in detail 
as the research moves forward, 
investigating the variation in 
approach across subject areas. 
 
(An open door policy is in place 
throughout the year to pick up 
on concerns or issues as they 
occur). 

Formative assessment 
Formal point of 
assessment and 
feedback, individual 
and 1:1 

 
See Intended Programme Learning Outcomes 
above. 

 
Anxiety around meeting 
the grades, confusion over 
the indicative nature of 
this type of assessment. 

 
The difference between 
feedback in the studio during 
reviews and studio tutorials 
should be differently described 
from the formal point of 
formative assessment in term 2, 
so that students are clear what 
each type delivers. 
 
Action: 
Clear articulation of difference 
between formal, formative 
assessment and studio feedback 
/ tutorials 
 
Positive and negative impact 
and the consideration of 
equality impact in assessment 
criteria will be investigated in 
further research through 
workshops with students that 
examine the alignment of 
assessment criteria with 



methods of assessment and 
student experience 
 

Student at risk 
feedback 
Students who are 
identified as being ‘at 
risk’ of non-
progression at 
summative assessment 
are given an 
additional tutorial. 

 
 

 
Stigmatised by ‘at risk’ 
label, unsure what this 
might mean in terms of 
future assessment 

 
This feedback tutorial should be 
done along with the folio so that 
comments can be illustrated 
through example. Students who 
struggle with language will be 
better able to grasp what is 
being referred to specifically 
from examples in their folio. 
Although this happens in some 
of the specialisms it could be 
adopted across all areas. The 
focus at feedback tutorials 
should continue to offer useful 
skill based methodologies to 
address areas of weakness.  
 
Action: 
Investigate the potential 
positive impact for all students 
of providing tutorial feedback 
along with the folio, illustrating 
comments through examples – 
do students who access this 
approach feel more able to learn 
from / see the relevance of the 
feedback? (capture student 
voice); do they achieve better 
results? (stats analysis through 
tracker) 

Summative 
assessment 
Formal and final 

See Intended Learning Outcomes for Year 1 
above 

There may be an impact 
on students with 
particular protected 

Clear and transparent processes 
are essential to this stage in the 
assessment calendar. 



assessment where 
grades are awarded 
and  
pass / fail, progression 
and non-progression 
are decided. 

characteristics, where 
there are issues around 
language and assessment 
terminology. Particular 
students may find 
difficulty with rigid 
timetabling, 
interpretation of 
instruction and measures 
to insure parity.  
Concern over the finality 
of grade awarded and 
what this implies in terms 
of progression 
 

 
Action: 
Communication of what the use 
of grades means to the 
individual student – examine 
how these are currently 
articulated 
 
Review time allowed for the 
preparation of work for 
assessment to ensure that this is 
reasonable and proportionate 
 
Clear articulation of guidelines 
about application of mitigating 
circumstances and the timing of 
this process and ensure that 
these are appropriate. 
 
Ongoing CPD for academic staff 
to ensure that, at 1:1 feedback 
sessions, feedback is 
appropriate and that students 
are clear about what is being 
conveyed and given adequate 
opportunity to ask difficult 
questions about how they have 
been assessed 

Progression 
The successful 
progression from year 
one of study to year 
two. 

See Year 1 intended learning outcomes of Year 
1 above. 

Students that cannot 
progress will be 
disadvantaged financially. 
There is the potential for 
negative impact 
particularly for students 
from overseas if they do 
not achieve a pass at re-

More emphasis could be placed 
on the isolation of grades in 
each year of study.  This would 
encourage students to 
experiment and take risks in 
their practice in order to 
develop and promote the 
understanding that future 



sit, for disabled students 
and possibly mature 
students. 

grades will not be impacted, 
rather more likely enhanced. 
 
Options for students who do not 
satisfy conditions of 
progression are made clear and 
are staff are available to discuss 
these options openly so that a 
student in this position can 
make an informed decision and 
that staff are able to assist with 
this. 
 
Action: 
Investigation / review of 
approach to articulation of 
grades year by year 
 
Review process for 
communicating options to 
ensure that all students are able 
to make the best, informed 
choices 
 

Moderation 
The process of 
examining results 
across different areas 
and seeking parity and 
balance of assessed 
work 

See Programme specifications and student 
study guide. 

External staff are made 
aware of extenuating or 
mitigating circumstances  

This is a staff activity and 
students may not be aware that 
each folio of work is assessed by 
a group of specialist staff and 
further moderated by staff from 
across different areas using 
benchmarks to ensure fairness 
in assessment. 
 
Action: 
Clear articulation of moderation 
process 



 
CPD / briefings for external staff 
to ensure they are aware of and 
adhere to GSA values and 
expectations in respect of 
equality consideration 
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GSA SUMMARY REPORT OF EQUALITY CONSIDERATION AND ASSESSMENT OF EQUALITY IMPACT 

 

Date of Assessment: January 2014 

School / Department: School of Design 

Lead member of staff: Irene Bell 

Location of impact assessment 
documentation (contact or web 
link): 

i.bell@gsa.ac.uk 

Area of decision making / Title of 
policy, procedure or relevant 
practice: 

Assessment process for Year 1 Design 

Please indicate if this is: 
New:  
 
Existing/Reviewed:  
 
Revised/Updated: 

 
 
 
 

 
 

Summary of how equality, diversity and participation have been considered and due 
regard given to the Public Sector Equality Duty (PSED): 
 
This impact assessment was approached as an evaluation of practice, giving due regard to 
the 3 needs of the PSED and considering equality impact for students with protected 
characteristics within the process of assessment in Year 1 of the undergraduate Design 
programme.  Taking account of the three needs of the PSED and considering equality 
impact  at school level means both: 

iii) Examining assessment processes and criteria from a learning & teaching 
perspective. (This is set out in our annual enhancement plan and is the main 
focus of this impact assessment). 

iv) Ensuring that students are able to access the support they need as an integrated 
aspect of learning and teaching, and with referral to the student support 
services where appropriate. 

 
Whilst the aim of the assessment is to minimise any negative impact and advance equality 
of opportunity for protected characteristic groups, its outcomes will also have a positive 
impact on the student body as a whole, including those with protected characteristics, 
through its quality enhancement approach. 
 
This assessment focuses initially on the process of assessment and is regarded as an initial 
step in the consideration of equality impact across all aspects of assessment and the 
broader learning and teaching / curriculum development practice in the undergraduate 
design programme.  Whilst we have made significant changes to our processes over several 
years, this assessment has been an opportunity to enhance current practice and consider 
how students might better engage with the assessment systems we use.  As well as making 
the assessment process more transparent, it provides an opportunity to engage with all 
students and to develop approaches to assessment that are appropriate and take account 
of equality perspectives. This is where the consideration of equality will extend to 
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assessment criteria and their relationship with learning outcomes.  
 
The assessment has included consideration of a range of evidence, identifying gaps in our 
evidence base and examining the Year 1 assessment process stage by stage and with 
reference to the learning outcomes set. 

Evidence used to make your assessment: 
 
Evidence has included: 

 Statistical analysis of 1st year cohort by protected characteristics for the academic 
session 12/13 

 Analysis of students within that cohort identified as being ‘at risk’ of academic 
failure 

 Tutor discussions 

 Student feedback 
 
As part of the process it was recognised that further research needs to be carried out in 
order to gain a better understanding of equality impact.  Direct questions in feedback and 
focus groups/interviews with students will reveal more detailed and personal insights into 
the assessment process and its value in the learning journey. An ongoing study of 
assessment methods and how they align with learning outcomes and assessment criteria 
will be useful in identifying any mismatch across documentation. 
 
These elements will form part of the next stage of the research process alongside the 
tracker document (see below), giving comparative analysis across the cohort and which will 
indicate the success or not of enhancements made, by analysing and documenting the 
evidence generated. 

Outline any positive or negative impacts you have identified: 
 

 Initial findings indicate that failure to progress is linked with disrupted study and 
inconsistent attendance and does not necessarily relate specifically or consistently 
to any protected characteristic group 
 

 Positive impact can be identified in the formative assessment process where there 
is opportunity for all students, whatever their protected characteristic group, to 
seek support or raise issues with regard to their work / assessment.  However there 
may be areas where further staff development is required in order to ensure that all 
staff understand and take account of difference across a diverse cohort of students.  
This also applied to students, particularly where group or peer assessment takes 
place. 
 

 Potential negative impact has been identified related to the language / terminology 
used in assessment.  This may impact particularly on international students. 
 

 Potential negative impact has been identified for students, whatever their protected 
characteristic, where they are identified as ‘at risk’.  Ensuring that institutional 
processes are adhered to and that the support mechanisms that are put in place are 
sensitive to the needs of the student will mitigate this potential.  
 

 It is not possible to ascertain at this stage whether any assessment methods or 
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criteria have equality impact.  This will be addressed as part of further research and 
ongoing review and development of practice. 

Summary of the actions you have taken or plan to take as a result: 
 
Evidence: 

 In order to identify patterns or trends with more accuracy the statistical data will need 
to be considered retrospectively across several years to establish a more robust 
evidence base.  This will indicate whether or not there is equity in progression across 
different protected groups and whether focusing on the ‘at risk’ group is the right 
strategy. 

 Maintain dialogue with programme staff with regard to equality in order to embed 
equality consideration in the development of assessment criteria and assessment 
processes 

 There is scope to look at how we manage sporadic attendance within our current 
frameworks taking into account the range and nature of studio activity and current 
regulatory requirements:  UKVI attendance monitoring, for example. Alternative modes 
of study such as part-time and distance learning, could address a range of equality 
related needs including those of some widening participation students.  

 By compiling a table of specific stages of assessment in the academic timetable for Year 
1 Design, with an associated tracker document we will evaluate the learning and 
assessment journey of each individual and determine whether there is any indication of 
disadvantage operating in the assessment process relating to protected groups.  
Evidence gathered will enhance the broader analysis of statistical evidence referred to 
above. 

 Undertake case studies for a cross section of the cohort who have positive/negative 
assessment or progression experience in order to support learning and teaching 
enhancements at programme level 

 Further qualitative research through interviews with students to consider student 
experience of assessment 

 In depth consideration of equality against current assessment criteria 
 
Quality enhancement: 

Stage of Assessment Enhancement/action  

Introduction to assessment 
A brief overview of the terms and 
their meanings and the link to 
assessment regulations on the 
website. 
Introduction to Student Support 
services 

Highlight the value of assessment as the recognition 
of individual progress and attainment rather than 
the measurement of academic status within a peer 
group.  
Action: 

 A visual representation of the different grade 
awards and a clearer, more accessible description 
of the why, what and how of assessment for 
students and staff.  

 Use as a tool for staff development 
 

Manifesto 
A short one-page document 
submitted at the start of the year. 
 

This could contribute to an evaluative piece of 
research gathering evidence on students’ 
expectations and experience of assessment. 
Action: 

 Clear articulation of the purpose of this piece of 
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work and its intended learning outcomes, eg 
personal development 

 Collect feedback on student experience of this 
piece of work and its value in relation to its 
intended learning outcomes / purpose 

 Use explicitly to gain information on the 
differential experience and experience of students 
from different protected groups. 
 

Cross School Course 
A short 10 credit course with a 
summative assessment outcome. 
 
Undertaken as a group project 

This course could be used to reinforce the inherent 
value of experience and the learning gained from 
collaborative engagement where grades 
acknowledge participation and contribution, more 
than academic prowess. 
Action: 

 Clear articulation of the purpose of this piece of 
work and its intended learning outcomes, as above 

 Review assessment criteria to ensure equality 
perspectives are taken into account in respect of 
both engagement with place and collaborative 
working 

 Use to gain information on differential experience 
of students from different protected groups. 

Continual formative feedback 
The practice of formative feedback is 
conducted through tutorial and 
review. It is often a shared 
responsive experience and includes 
peer input. 

Could be better explained in simple terms so that 
students recognize formative assessment, their role 
and responsibilities in relation to formative 
assessment opportunities, the value and function of 
formative assessment /feedback in their learning 
and how to use it.. Students should be encouraged 
to participate in dialogue if not in a group situation 
then in 1:1 tutorial to overcome negative impact. 
 
Action: 

 Clearer articulation of purpose  

 CPD in respect of embedding an equality 
perspective into curriculum and delivery 

 Development, delivery and assessment of 
curriculum which includes development of 
diversity perspectives 

7X7 
A drawing project, shared across 
disciplines, which is staff and peer 
assessed. 

Extend the formality of the peer assessment 
process, make our intentions clear on its value in 
understanding the assessment process and 
positioning students in the role of assessor, learning 
to evaluate the level of work being assessed, and it’s 
value in increasing critical skills.  
Developments were made to the peer assessment 
aspect of this course in this session to make the 
process more meaningful to students and to ensure 
that the assessment criteria were clear and related 
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specifically to the subject specialism and required 
each student to evaluate the work against the 
assessment criteria. 
Action: 

 The submission of peer assessment was 
automated and delivered through the VLE. The 
insights related to equality are still to be extracted 
and analysed. This will form part of the ongoing 
research process.  

 Feedback from staff and students on the process 
will be sought (on an anonymous basis) 

Design Process blog 
A reflective analysis of learning 
habits and traits through analysis of 
own work and the factors that 
influence personal learning 
processes, communicated in the 
form of a blog. 

This develops critical writing skills and helps 
students identify and challenge patterns of 
behaviour in their design process. It references 
external influencing factors and has a reach beyond 
the individual. The value of this self and peer 
assessment could be made clearer. The emphasis on 
content not writing skill should be clear and the 
option to approach the task with more visual 
material than text based entries and the equitable 
value of each approach made clear. 
Action: 

 Clear articulation of purpose as above 

 Negative impact can also be mitigated by ensuring 
that there are a range of cultural perspectives and 
work from different groups of Design practitioners 
represented in the curriculum. 

 Student feedback sought on impact of project on 
learning and development. Analysed in relation to 
protected characteristics 

(A series of 5 practitioner talks will take place in 
January 2014) 

Pastoral/formative 1:1 
Tutorials 
Designed to bridge the gap between 
the start of the academic year and 
the first formal point of assessment 
in term 2 

Approach varies for this across disciplines. Some 
subject areas feel that the formative feedback 
throughout the teaching process is sufficient to 
ensure that students are informed of their progress. 
If the formative process throughout projects is 
better articulated this might negate the need for 
additional 1:1’s and the culture of dependency on 
grades as a measure of standard rather than of 
progress.  
Action: 

 Identify and articulate how L&T related contact is 
different to pastoral care.  This is an area which 
can be looked at in detail as the research moves 
forward, investigating the variation in approach 
across subject areas. 

(An open door policy is in place throughout the year 
to pick up on concerns or issues as they occur) 
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Formative assessment 
Formal point of assessment and 
feedback, individual and 1:1 

The difference between feedback in the studio 
during reviews and studio tutorials should be 
explicitly described from the formal point of 
formative assessment in term 2, so that staff and 
students are clear about what each delivers. 
Action: 

 Clear articulation of difference between formal, 
formative assessment and studio feedback / 
tutorials 

 Positive and negative impact and the 
consideration of equality impact in assessment 
criteria will be investigated in further research 
through workshops with students that examine 
the alignment of assessment criteria with methods 
of assessment and student experience 

Student at risk feedback 
Students who are identified as being 
‘at risk’ of non-progression at 
summative assessment are given an 
additional tutorial. 

This feedback tutorial should be done with the folio 
so that staff comments can be illustrated in the 
context of the student’s work.. Students who 
struggle with language will be better able to grasp 
what is being referred to specifically from examples 
in their folio. This currently this happens in some of 
the specialisms and could be adopted across all 
areas. The focus at feedback tutorials should 
continue to offer useful skill based methodologies to 
address areas where development is needed.  
Action: 

 Investigate the potential positive impact for all 
students of providing tutorial feedback along with 
the folio, illustrating comments through examples 
– do students who access this approach feel more 
able to learn from / see the relevance of the 
feedback? (capture student voice); do they achieve 
better results? (stats analysis through tracker) 

Summative assessment 
Formal and final assessment where 
grades are awarded and  
pass / fail, progression and non-
progression are decided. 

Clear and transparent processes are essential to this 
stage in the assessment calendar. 
Action: 

 Communicate clearly why grading is used and 
what grades  mean to the individual student – 
examine how these are currently articulated 

 Review time allowed for the presentation of work 
for assessment to ensure that this is reasonable 
and proportionate 

 Clear articulation at local level for students and 
staff of guidance about the application of 
mitigating circumstances and the timing of this 
process. Ensure that these are appropriate. 

  CPD for academic staff to ensure that,  1:1 
feedback sessions are managed appropriately, that 
feedback is useful and that students are clear 
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about what is being conveyed and given adequate 
opportunity to ask  questions about how they have 
been assessed 

Progression 
The progression from year one of 
study to year two. 

More emphasis could be placed on the isolation of 
grades in each year of study.  This would encourage 
students to experiment and take risks in their 
practice in the understanding that future grades will 
not be impacted negatively.  Options for students 
who do not satisfy conditions of progression are 
made clear and are staff are available to discuss 
these options openly so that a student in this 
position can make an informed decision and that 
staff are able to assist with this. 
Action: 

 Investigation / review of approach to articulation 
of grades year by year 

 Review process for communicating options to 
ensure that all students are able to make the best, 
informed choices 

Moderation 
The process of examining results 
across different areas and seeking 
parity and balance of assessed work 

This is a staff activity and students may not be aware 
that each folio of work is assessed by a group of 
specialist staff and further moderated by staff from 
across different areas using benchmarks to ensure 
fairness in assessment. 
Action: 

 Clear articulation of moderation process to 
students and staff including CPD / briefings for 
external staff to ensure they are aware of and 
adhere to GSA values and expectations in respect 
of equality consideration 

Summary of what you anticipate will change as a result of your actions and where / when 
these will be reported and reviewed: 
 
It is anticipated that students across all protected characteristics, including those identified 
as being ‘at risk’ will enjoy an learning experience which takes account of equality 
perspectives across all aspects of the programme in year 1 which will enable them to 
achieve and progress.  This will be measured through both analysis of results and student 
feedback. 
 
In addition, through ongoing dialogue, programme development and CPD, staff will build 
their knowledge and understanding of equality and how this impacts on learning and 
teaching practice. 
 
Progress will be reported and reviewed annually through the PMAR process. 

State how these changes will contribute to the delivery of GSA’s equality outcomes: 
 
The anticipated changes set out above will contribute to equality outcomes (1), (2), (3) and 
(7) through the development of curriculum and learning and teaching practice which 
incorporates an equality perspective, encourages students to engage creatively with 
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equality and diversity issues.  Through both dialogue and practice they will contribute to an 
organisation culture which builds the confidence of both staff and students to have the 
confidence to express their identity. 
 

 
 
The outcome of your assessment: 
 
No action – no potential adverse impact       
 
Amendments or changes to remove barriers / promote positive impact     
 
Proceed with awareness of adverse impact       
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