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1.Summary of how equality, diversity and participation have been considered and due regard
given to the Public Sector Equality Duty (PSED):

The three needs of the Public Sector Equality Duty (PSED) are eliminating unlawful discrimination, 
advancing equality and fostering good relations. With this context, the purpose of undertaking an 
equality impact assessment of the MDes Communication Design and MDes Graphics / Illustration / 
Photography programmes was to identify areas of existing good practice and to identify areas that 
require further attention or consideration. The function is also to ensure the needs of the PSED are 
being met in compliance with requirements to ensure equality is considered in all aspects of the 
programme. 

As part of the process we impact assess the programme in terms of curriculum design, curriculum 
delivery, assessment, feedback, student engagement and pre-arrival. Under each of these headings 
we have responded to specific questions with evidence of good practice where it existed and 
identified areas that require further action. The effectiveness of any actions will be reviewed 
through the various student feedback mechanisms and reported through the Programme 
Monitoring and Annual Review (PMAR) process. 

The cohort of students on both the MDes Communication and MDes Graphics /Illustration / 
Photography programmes share common studio space and share similar components on their 
programmes so we have included a combined report highlighting differences where they occur. This 
is consistent with PMAR reporting to date for the period being discussed. (2013 – 2016). 

2.Evidence used to make your assessment:

Data relating to the previous three academic sessions was gathered from the PMAR statistics 
provided by registry, augmented by programme level data. Data referring to students was also 
gathered from the GSA student equality data. This information refers to ethnicity, disability, sexual 
identity, religious belief and sexual orientation. 
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This demonstrates a higher percentage of female to male students with a cohort of 77.4% female 
and 18.1% Male, and 4.5% Other in MDes Communication Design. MDes Graphics /Illustration / 
Photography (MDes GIP) is 66.6% female and 33.3% Male. Combined cohorts have a breakdown of 
73% Female and 24.3% Male and 2.7% Other. 
 
The cohort in MDes Communication Design is 40.9% BAME with 59.1% White / European / 
N.American. The cohort for MDes GIP is 60% BAME and 40% White / European / N. American. 
The combined cohorts are 48.6% BAME and 51.4% White / European / N. American.  
 
The combined cohorts include 16 distinct nationalities in the cohort for 2015-16. 
 
The data in the 2015/16 student equality data shows GSA (excluding SIT) as having a demographic of 
77.3% white and 19.9% BAME. In the breakdown for postgraduate students this is 35% BAME and  
62% White and overall 8% BAME and 90% White for the School of Design. 
 
The statistics for MDes Communication Design and MDes GIP indicates the programmes welcomes a 
diverse and well-balanced international cohort of students who value the experience of studying 
with an international cohort. This has been recognised by the external examiner. However though 
we have a very diverse international group of the students British born Black – Afro Caribbean and 
Black / Asian minorities are notably under-represented, but consistent with the GSA overall stats. 
 
The gender balance of female / male students is slightly different to the design schools balance of 
36.9% male and 63.1% female but is a comparable gender balance. Obviously this can differ from 
year to year and is also dependent on the size of the sample group but is generally comparable and 
relatively consistent with previous years. Taken as an overall average over 3 years for the combined 
groups the average of 67% Female student cohort is relatively consistent with a slight spike in MDes 
Illustration in 2015-16 with 100% Female cohort. In the statistics it appears as if more male students 
choose the MDes Photography programme. This is does not convey the fact that some students on 
the 2 Year MDes Communication Design programme specialise in photography. 
 
The breakdown of the MDes Communication Design and MDes GIP programmes sexual identity is in 
line with the student equality monitoring report for 2015-16 for GSA. The cohort is predominantly 
heterosexual (varying between 50% - 100%, dependent on cohort size, but averaging around 67% as 
identifying as heterosexual. A notable trend of more students declaring themselves as bi-sexual and 
gay is suggested in the statistics, though some sample groups statistics are misleading with 1 student 
resulting in a 33% of students declared bi-sexual statistic. This highlights the need to contextualise 
quantitative data, particularly where small cohorts are concerned. Nevertheless the data is 
important in demonstrating diversity within even the smallest of cohorts.  
 
The cohort is predominantly in the 22-24, and 25-39 age groups. There is an increase in the number 
of students in 2015-16 aged 21, though this is still a relatively small group of 12%. The older group of 
25-39 is notably favouring the MDes Communication Design programme over the 1 year 
programmes. 
 
The breakdown of Home / EU students and Overseas students once all the programmes are 
averaged shows an average of around 50 /50 with a slight increase in 2015-16 with an average of 
55% students being overseas. The range of nationalities on the programme has increased overall in 
2016/17 to include 21 nationalities increased from 16 nationalities in 2015-16. 
 
There is an increase in declared disabilities in 2015-16 with the main groups identifying disabilities in 
dyslexia and mental health related issues such as depression and anxiety. In 2015-16, 5.9% of MDes 
Communication Design students identified as disabled and 12.5% MDes Illustration students. 
 
The majority of students defined their religious belief as non-belief, (60 – 67% on average).  
A notable group of between 13% and 33% refused to declare any religious belief. Other groups 
included Other Christian (13%), Church of Scotland Christian (13%), Roman Catholic Christian (13%), 
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Buddhist(13%) and Muslim in another years statistics. 
 
The appropriateness of providing staff profiles was discussed within the design school and the need 
for Human Resources (HR) to provide confidential information. Therefore I have provided limited 
information in regard to staff until clarification is provided. The information provided is to highlight 
areas that can be improved in future and currently under discussion such as a better gender balance 
in the staff team. 
 
The core staff team comprises 100% Male staff, 100% White, 100% are 40+ in age. There are 
declared disabilities such as hearing impairments and deafness, which can impact teaching in noisy 
environments and require consideration. The staff group is 100% heterosexual. 66.6% of staff have 
children, with 33.3% having children under 10 years old that may require accommodation in certain 
circumstances. 
 
This highlights the need to address greater diversity where possible in the staff team in terms of 
gender balance, age, disability, ethnicity and sexual orientation. This is currently being reviewed by 
Head of Department. Female visiting lecturers were employed to deliver workshops and offset the 
gender imbalance. 
 
A positive aspect of the core team is the appointment of a staff member with extensive experience 
of teaching in Asia. This has provided insight into developing the programmes to include greater 
sensitivity to Asian cultures. Another member of staff has extensive experience working 
commercially in North America and brings this experience to informing cultural sensitivity to North 
American cultures.  
 
 
3.Outline any positive or negative impacts you have identified: 
 
The analysis under each of the following headings demonstrates how the content, practice and 
delivery in each aspect of the programmes is promoting equality of opportunities/outcomes and 
fostering good relations. The examples of good practice benefit all students and we have highlighted 
where there is equality impact for people from specific protected characteristics groups. 
 
Admissions: 
Evidence: 

1. The criteria for admission to the programmes is clearly communicated on the GSA main site 
and on the masters website gsamcd.com which includes a frequently asked questions (FAQs) 
section to assist applicants. Applicants from a range of prior study, including theory and non-
arts related undergraduate degrees are considered and add to the diversity of the cohort. 
 
The departmental masters site has been especially useful in assisting ESL applicants in 
assessing the suitability of studying at GSA in regards to their expectations and ambitions, 
allowing applicants to explore the FAQ section and prior students work with descriptions of 
content via browsers which can translate content and help applicants understand the nature 
of the programmes. 
 
Where applicants have been unsure about the suitability of the programmes and wanted to 
find out more information prior to making a decision, where possible, we have paired the 
applicants with current students from the applicants own culture and area of interest who 
can discuss their experience with the applicants in a frank discussion in their first language. 
 
All applicants are interviewed at stage 2 of the admissions process prior to being offered a 
place on the programmes. This allows applicants to maintain a point of contact with the 
department prior to studying and allows staff to support students to resolve any issues or 
clarify any concerns prior to study. This is helpful for students regardless of protected 
characteristic and particularly for those who may find the interview environment challenging 
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or need help in formulating or directing their questions over time. 
 

On request and in discussion with staff an appropriate reading list is provided to applicants 
to help them prepare for the programmes study. 
 
The support of all applicants prior to study has been acknowledged as good practice by the 
Head of Design and acknowledged by students. 
 
These approaches benefit for example; 

• ESL applicants who may be studying for IELTS as they apply and may also be 
anticipating/managing educational and cultural adjustment. 

• Mature applicants returning to study after extensive industry experience. 
Applicants with transferable skills but limited prior experience in arts related 
study.  

• Applicants who have family commitments or care responsibilities concerned 
about meeting their commitments whilst studying. 

• Applicants with disabilities.  
• Low income applicants who will be required to work part-time while studying 

and are concerned about how they will balance study and work. 
 

 
Curriculum Design: 
Evidence: 
 

1. The approach taken by the programmes to the needs of disabled students is both 
anticipatory in relation to the design and delivery of the curriculum for all students and 
attentive to the needs of individual students via the IRF process (Individual Requirement 
Form) when reasonable adjustments are required. Examples of this in practice would be 
flexibility with tutorial schedules to accommodate the unpredictable impact of student’s 
disability related needs or a student’s absence for reasons related to a protected 
characteristic. Another example would be agreeing with the student how they want to 
manage their studies in relation to the management of their condition and working 
collaboratively with them to support their study. This may mean extending or condensing 
elements of the students study to enable the student to recuperate after periods of illness 
or plan and manage their studies in light of their disability from day to day. 
 

2. The Critical Reflective Journal (CRJ) is produced in stages 1, 2, and 3. Previous exemplars are 
made available to students to illustrate the development of the CRJ at each stage. This is 
accompanied by a presentation on the CRJ explaining the requirements followed by a 
discussion on the CRJ and the exemplars shown. Copies of the physical CRJs and PDF copies 
are made available for students to borrow and review to help inform their own CRJs. This 
has been beneficial to students with ESL, specific learning differences and visual learners as 
well as the wider body of students. 

 
3. Projects are briefed with both a written brief and accompanying visual examples. This 

promotes confidence among students exploring alternative approaches; this is especially 
helpful for ESL students and students with dyslexia. Students are encouraged to be playful 
and experimental in their exploration of issues that often involve social, political, cultural 
reflection and appropriation. This promotes confidence and cultural diversity in the projects 
since there are no absolute solutions. Students discuss issues and are able to exchange 
opinions from their diverse cultural backgrounds, challenging assumptions and stereotypes 
from a range of cultures and perspectives. 

 
4. Scaffolding projects have been introduced early in stage 1 to establish design principles. 

These projects introduce principles that allow students to construct their own learning while 
exploring these principles. This helps students to develop a personal visual language that 
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reinforces their personal identity and values. We have also found it has been very effective 
at helping the cohort gel and foster good relations through sharing and learning from 
different cultural and identity based perspectives. 

 
5. A tour of Glasgow design studios and arts based organisations takes place early in stage 1. 

This helps to introduce students to other arts / design based groups and bodies in Glasgow 
in addition to GSA. This helps students in finding networks that align with their personal 
identity and values in Glasgow and supports students to integrate and foster good relations 
with peers. This has resulted in students contributing to a project for the V&A in China, with 
a Taiwanese and Chinese student consulting with ISO Design to provide cultural input and 
awareness that informs V&A project. 

 
6. In Stage 2 students are offered the opportunity of a field trip to visit leading design groups, 

illustrators and designers in the UK and Europe. This provides an opportunity to foster good 
relations through the shared experience and shared living experience during this field trip. 
The particular needs of students relative to for example disability or gender transition are 
considered as part of preparation for the trip and in consultation with the student 
concerned. 

 
7. Students identify self-directed projects in stages 1 and 2 and a direction for their study in 

stage 3 as a final portfolio. This allows students to explore a range of issues that have 
included identity, age, sexual orientation, ethnicity, disability, social exclusion and gender 
among others. This promotes the opportunity to address many of these issues in discussions 
and at presentations. This allows issues to be explored with staff and peers. This fosters 
good relations and challenges stereotypes. 

 
8. Intended Learning Outcomes (ILOs) are in the process of being reviewed as part of a minor 

review of the programme specifications in 2017-18. Consideration will ensure the ILOs are 
explicit for all learners and that the requirements of the programme and assessment criteria 
are clear. The current ILOs are explained at the beginning of stage 1. There is an opportunity 
for students to ask questions and seek clarification since some of the language remains 
generic and may be confusing, especially to ESL students. The application of clear plain 
language in reviewing the ILOs should help clarification. Prior to each assessment point 
students are reminded of the ILOs, which are explained again to ensure that all students are 
clear on the assessment process and ILOs employed. This is explained with the context of 
the credits and related student learning. 

 
9. The programmes promote diversity of opinion, independent learning and peer learning. Two 

members of staff focused on peer learning as part of their PgCert qualifications and this 
research informs the promotion of peer learning among students. Intercultural perspectives 
are encouraged with a diverse group that includes 16 distinct cultural / ethnic identities 
(session 2015-16) and 21 distinct cultural / ethnic identities in session 2016-17. The cohort 
benefits from a truly international perspective through discussion and a shared studio 
culture. In small group tutorials and presentations students are encouraged to share their 
ideas, perspectives and experiences. Sometimes this includes challenging pre-conceived 
cultural ideas, assumptions or stereotypes. 

 
Curriculum Delivery 
Evidence: 
 

1. An emphasis is placed on self-directed study as is appropriate at Master’s level study, from 
research, development, exploration of prototypes / dummies, employing appropriate 
processes and materials to the final outcome. This self-directed nature allows for flexibility 
to accommodate a students personal circumstances while maintaining a consistent regular 
tutorial / presentation contact point. Flexibility can also be employed in regard to tutorials 
where appropriate. For example to accommodate students with caring responsibilities 
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tutorials are scheduled to accommodate commitments and other unscheduled matters that 
arise. Tutorials may also be scheduled to facilitate part-time work. Eg scheduling tutorials to 
allow students to leave in time to meet shifts for restaurant or bar work. The structure of 
the programme encourages autonomy, reflection on personal learning and development 
(through the use of CRJs) and development of a self-directed project within a collaborative 
and supportive environment. 
 

2. An allocated studio space allows a diverse group of students to interact with each other in a 
creative studio environment that supports collaboration and peer support. A small kitchen 
space and communal eating space also allows for social interactions among cultures. This is 
an especially important space to Asian cultures that place an emphasis on lunch as a social 
focus. Also for Italian French and Spanish students who share a similar emphasis. This forms 
part of a studio culture that creates an environment that students are keen to be in and 
share with peers, resulting in both scheduled and unscheduled discussions. The provision of 
a flat screen tv with a multi-region dvd player is employed to promote an international film 
club among students that typifies the collaborative and international nature of the student 
cohort and promotion of a studio culture that promotes creativity and fosters good 
relations. 

 
3. To promote reflection by the students, rather than staff reflecting on the tutorial, students 

are required to record tutorials on the VLE as a journal entry. The entries are only visible to 
staff and the specific student, with a facility for comments and notes to be amended. These 
are submitted on the Virtual Learning Environment (VLE) and staff can amend or correct the 
student’s record of the tutorial. This is particularly useful in clarifying any misunderstanding 
and may reveal aspects of the tutorial, which are not fully understood. It is also useful for 
sharing the most recent tutorial conversations with other staff working with those students 
so students do not feel tutorial time is taken up briefing another tutor. It encourages 
students with ESL to find the language to express their ideas in English with the relevant 
discipline specific terminology and is also supportive and useful for students with specific 
learning differences or some mental health conditions.  

 
4. Practical workshops are introduced in stages 1 and 2. This includes screen-printing, 

photography inductions, etching, letterpress, publication design and typography. Additional 
workshops with visiting lecturers include animation, photogrammetry, processing, moving 
image, zine making and bookbinding. Workshops provide practical experiences of making 
that are not dependent on language. These support a range of learning styles and ability and 
foster good relationships through a shared making experience in which different capabilities 
and strengths can be shared and acknowledged. Bookbinding is a particularly social activity 
that promotes good relationships through the need to share materials. 

 
5. Briefs use plain language that will benefit all learners regardless of protected characteristic. 

Briefs clearly explain expectations, learning outcomes, and accommodate a variety of 
approaches and perspectives on creating work for projects. This is supported through a 
written brief, with supporting visual examples of possible approaches and discussion. 

 
6. Term dates are provided at the beginning of the academic year via the GSA main site, which 

includes religious festivals and holidays. A weekly schedule is issued to students at the 
outset of each stage of the programme to help students plan their study time and 
accommodate cultural holidays such as Chinese New Year that students may have family 
obligations to attend that may impact their availability for tutorials or study. 

 
7. Input from visiting lecturers allows for a more diverse gender balance in the teaching 

contact and a diversity of opinions on communication design practice. This is complimented 
by field trips to leading design studios and practitioners who also demonstrate a diversity of 
approaches to the discipline and visiting speakers, especially female, who demonstrate the 
diversity of successful practitioners as role models to a predominantly female student body. 
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8. A programme handbook is made available to all students at the start of the academic year 

and includes links to GSA support services. This is revised annually to ensure the accuracy of 
the information and incorporate feedback from students. For session 2017-18 a summarised 
quick start guide is being considered based on student feedback that will include 
information such as how to access wi-fi to help students to get started up running to access 
facilities even quicker. This ensures all learners have access to important information. 

 
9. Additional support for study material is provided through the Library and Computer centre, 

with a range of books, journals, DVDs, and examples of theses and dissertations on a range 
of subjects. At the beginning of stage 1 all new students are inducted into the library to 
ensure they are aware of the facilities available and can effectively access these facilities. 
This includes an induction into the VLE (now canvas). Students who have taken a break from 
study for a period or have a non-academic backgrounds coming from industry benefit from 
this orientation especially. 

 
10. Students are inducted into the technical facilities through a series of workshops. They are 

also taken on a physical tour of the facilities at the beginning of the programme to ensure 
they are fully aware of the location of the relevant facilities they may need to attend for 
workshops. They are introduced to key technical staff they will be engaging with during this 
tour. This is useful for all students and especially for those, for example, with disabilities, 
communication difficulties, mental health related issues, and helps students to feel welcome 
and that technical staff are approachable and responsive. 

 
11. The Virtual Learning Environment (VLE), supports academic study through disseminating 

information to all learners that can be accessed on campus or remotely: offering flexibility 
for learners. The material posted on the VLE includes briefs along with visual references 
presented at the briefing and relevant hyperlinks, information on events and opportunities 
for students, timetables, reading lists and other resources information including technical 
information and staff contact information. This is beneficial to students with disability 
related needs who need to work at home on occasion and students with family or care 
commitments. 

 
12. Programme level support is available through a pastoral tutor, this is normally the 

Programme Leader but can be another tutor if the student feels more comfortable with a 
tutor they are working with more regularly. Students are encouraged to contact the 
Programme Leader if personal circumstances are impacting their study. This may include 
issues such as chronic ill health, dyslexia, mental health issues, gender re-assignment, the 
death of a relative or other issues that place a student under additional stress and impact 
their study. In tutorials prior to any assessment point students are made aware of the 
purpose of mitigating circumstances and invited to declare any issues that they feel may 
have impacted their study adversely. This is especially beneficial to cultures that consider 
discussing personal issues with academic staff as inappropriate. This encourages those 
students to seek assistance and support from GSA. Advice is sought from student support in 
all cases and students are directed to counselling professionals in student support as 
appropriate. 

 
 

Assessment and Feedback 
Evidence: 

1. A range of assessment and feedback approaches are employed in order to maximise 
opportunities for student learning and to allow students to demonstrate they have met the 
learning outcomes and standards required for progression. This promotes equality of 
opportunity. 

 
2. At the end of stages 1 and 2 verbal and written feedback is provided to students. The 
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discussion during verbal feedback ensures all students have fully understood the feedback 
and advice provided for future development. Any student who is at risk of failure is 
highlighted and the implications of their grade are explained to ensure they understand the 
grade and implications for their future study. Previous tutorial feedback will have already 
highlighted the areas of concern with clear direction identified. 

 
3. The Masters in Communication Design staff initiated change to the Masters Award in stage 3 

to not be inclusive of grades in stage 1 and 2. This is now the case that students are graded 
for their Masters qualification on their grades in Stage 3 alone, if they have already 
successfully progressed to stage 3. This addressed a staff observed issue where students 
would perform less successfully in stage 1 of their study as they acclimatised to a different 
culture, academic institution, and student cohort. This could limit the opportunity for 
students who performed exceptionally in stage 2 and 3 to achieve the qualification of 
‘Distinction’ or ‘Merit’. This change is considered to be a fairer situation for students who 
need time to adjust to study at GSA in stage 1. 

 
4. There are no identifiable patterns to suggest that there is a differential in attainment for 

students from different protected characteristic groups. Future programme level data may 
reveal patterns. 

 
Student Engagement 
Evidence: 
 

1. The School of Design is currently discussing the introduction of QEQs (Quality Enhancement 
Questionnaires) at programme level across the Design School. This should provide 
programme level data to compliment the existing data that may reveal trends relating to 
students with protected characteristics at programme level while maintaining anonymity for 
students. 
 

2. Feedback contained with the students Critical Reflective Journals (CRJs) provides insights on 
the programmes from a student perspective, revealing what the students value and feel has 
contributed to their study at GSA. Staff discuss this feedback with students and as a team 
and this feedback informs future programme development. 

 
3. Exit tutorials are offered to all students on completion of stage 3. They are structured in two 

halves. The first half allows the student to feedback on their personal experience of the 
programme and offer suggestions of areas that can be improved or acknowledge aspects 
that have been supportive of their study and could be developed further or supported. The 
second half allows staff members to discuss with the student their future ambitions and 
transition from academic study or further study plans. This is carried out after students have 
received their final grades and have no reason to withhold their fully honest opinions. The 
addition of explicit opportunity for students to comment on their identity based experience 
would be useful in assessing the accessibility and inclusiveness of the programmes. 
 

4. SSCC class representatives attend three meetings per session and represent the concerns of 
their cohort as well as providing a means to feedback to the student body. This provides a 
clear mechanism to raise concerns through a peer and make the student voice heard as a 
contributing factor in any process to address issues or areas for improvement as well as 
acknowledging good practice at GSA. 

 
5. PTES provides information at an institutional level and contains no clear programme level 

statistical data or free text statements attributable to a department. This data requires to be 
augmented by other sources of data to be meaningful at a programme level and to identify 
any equality related or identity based differential in experience. 
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4.Actions you have taken or planned as a result of your findings:  
 
 
Action 
 

Equality Impact Person responsible Time frame 

Admissions: 
Develop gsamcd.com 
website to include 
further information in 
FAQs section and 
additional examples of 
student work. 
 

Assist applicants in using 
translation sites to gain a 
fuller understanding of 
the programmes they are 
applying to and more 
fully represent the 
diversity of student work, 
influences and 
approaches. 

Brian Cairns 
 

December 2017 

Include diverse range of 
student testimonials on 
gsamcd.com site 
 

Assist applicants in 
identifying with their 
possible journey on the 
programmes and 
promote diversity in 
cohorts. 

Andy Stark 
Brian Cairns 
 

December 2017 

Update the student 
handbook with current 
information published on 
the VLE as a PDF. 
 

Assist all students in 
accessing services and 
support when / where 
required. 
 

Brian Cairns 
Colin Faulks 
 

September 2017 
 

Produce quick-start guide 
for new students 
 

Assist all new students to 
establish access to the 
structures and services at 
GSA. 

Brian Cairns 
Colin Faulks 
 

September 2017 
 

Curriculum Design 
Ensure all course 
materials are available on 
the VLE including 
examples of reflective 
journals 

Remote access for all 
students to support 
study and understanding. 

  

Review reading lists and 
recommended resources:  
consider and augment 
for different needs and 
to reflect a more diverse 
range of influences and 
cultural approaches. 
 

Representation of 
diverse perspectives and 
influences to offer a 
range of voices and 
histories to a diverse 
cohort. 

  

Review of Canvas VLE to 
enable students to select 
tutorial slots within given 
parameters. 
 

Enhanced structures for 
flexibility within 
programme delivery. 
 

  

Review how briefs can be 
designed, introduced and 
supported to meet 
diverse needs while 
introducing students to 
discipline specific 
terminology. 
 
 
 

Improve accessibility of 
learning opportunities to 
meet a range of learning 
needs. 
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5. Where/when will progress and the outcomes of your actions be reported and reviewed: 
 
The planned actions will be integrated into the programme level Quality Enhancement Action Plan 
and progress and outcomes reported through Programme Monitoring and Reporting (PMAR) 

Further develop and 
enhance scaffolding 
projects, which have 
been beneficial in 
introducing core design 
principles. 
 

Foster good relations 
promote coherence and 
meet the needs of a 
culturally diverse student 
group. 
 

  

Increase gender and 
ethnic diversity of the 
staff group involved in 
teaching and assessment 
and consciously consider 
this in selection of VL’s. 
 

Enhance the diversity of 
perspectives and 
contributions to 
curriculum design and 
programme delivery 
 

  

Assessment and Feedback to students 
Review the programme 
specifications to ensure 
that Intended Learning 
Outcomes and related 
assessment criteria are 
clear. 

Ensure accessibility and 
clarity of documentation 
for all students 
regardless of protected 
characteristic. 

  

Student Experience 
Introduction of Quality 
Enhancement 
Questionnaires which 
explicitly seek feedback 
from students on identity 
based experience and 
needs at programme 
level. 
 

Improve qualitative data 
at programme level to 
enhance the systematic 
delivery of accessible and 
inclusive programmes. 
 
 
 
 
 

  

Systematically record and 
monitor student 
feedback from Exit 
Tutorials and include 
explicit opportunities for 
students to feedback on 
the programme from an 
equality perspective 

Improve qualitative data 
at programme level to 
enhance the systematic 
delivery of accessible and 
inclusive programmes. 

  

Ensure that the  Student 
Representatives are 
aware of and sensitive to 
equality issues and 
identity based 
experience as part of 
their role. 

Ensure all students  and 
diverse needs and 
perspectives are fully 
represented in SSCC and 
are confident to state 
their concerns 
 

  

Encourage participation 
in PTES completion and 
participation in the 
design school. 
 

To improve the level and 
availability of student 
feedback at design 
school level and identify 
equality relevant issues 
for development. 
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processes including Boards of Study.. 
 
 
6. How will your actions and intended outcomes contribute to the delivery of GSA’s equality 
outcomes: 
 
The actions above will contribute directly to the delivery of: 
GSA EO 1: An organisational culture in which respect for self and others is understood and practiced; 
where identity-based ignorance or prejudice is challenged and confidence promoted. 
 
GSA EO 2: An inclusive and accessible environment in which the diverse needs of students are 
systematically anticipated and provided for. 
 
 
The outcome of your assessment: 
 
No action (no potential for negative or positive impact)     
 
Action to remove barriers/mitigate negative impact     
 
Action to promote positive impact                     
 

Sign-off, authorisation and publishing 
 
Review Lead 
Name Brian Cairns 
Position Programme Leader 
Signature Brian Cairns 
Date 30.08.17 
 
Executive Lead 
Name Barbara Ridley 
Position Head of School 
Signature Barbara Ridley 
Date 30.08.17 
 
Equality Lead (Head of Student Support and Development) 
Signature Jill Hammond  
Date 30.08.17 
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